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Abstract 
Nowadays, education is no longer to provide information to students, but rather to prepare learners to become active 21st Century 
critical thinkers (UNESCO, 1998). The need to communicate is instinctive (Stegmaier, 2011) and from this instinctive need, 
language developed (Pinker, 1996). Language supports and enhances our thinking and understanding for it permeates the world 
in which we live. It also plays a vital role in the construction of meaning. Language empowers learners and provides them with 
an intellectual framework to support their conceptual development and critical thinking. To acquire language, learning through 
inquiry has emerged as a means that allows for smoother and more effective communication. Teaching language through inquiry 
is becoming more prevalent. More specifically, teaching English as a second language, language or literature, using inquiry based
method facilitates the learners’ ability of acquiring the new language. To carry out this ongoing research, data have been 
collected from language and literature tests that learners sat for after having followed strategies that incorporate inquiry-based 
techniques. The tests have been designed by the teachers and were carried out during the scholastic year to assess the learners’
acquisition of material. The participants are the learners of Grades 10- levels 1 and 5 in the school where the researchers teach. 
The researchers hypothesized that the participants’ performances and their critical thinking skills will improve. The results 
proved the hypothesis. The researchers recommend that the method be incorporated in literature classrooms.  
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1. Introduction  
Nowadays, education is no longer to provide information to students, but rather to prepare learners to become 
active 21st Century critical thinkers (UNESCO, 1998). The need to communicate is instinctive (Stegmaier, 2011) 
and from this instinctive need, language developed (Pinker, 1996). Language supports and enhances our thinking 
and understanding for it permeates the world in which we live. It also plays a vital role in the construction of 
meaning (International Baccalaureate Organization, 2011). Language empowers learners and provides them with an 
intellectual framework to support their conceptual development and critical thinking. To acquire language, learning 
through inquiry has emerged as a means that allows for smoother and more effective communication (International 
Baccalaureate Organization, 2011). Teaching language through inquiry is becoming more prevalent (International 
Baccalaureate Organization, 2014). More specifically, teaching English as a second language, language or literature, 
using inquiry based method facilitates the learners’ ability of acquiring the new language. 
Learners in today’s schools, whether public or private, come from diverse backgrounds. This fact creates 
challenges for teachers who are required to cater for all their learners’ needs. Teachers might have learners from 
different backgrounds, culture and intellectual abilities. The literature reveals that there are various methods teachers 
can follow that cater for their learners; teaching models such as cooperative learning (Johnson & Johnson, 1984), 
multiple intelligence (Gardner, 1983), differentiated instruction (Tomlinson, 1999 & 2004) and problem-based 
learning (DeLisle, 1997). However, many teachers find it difficult to follow these methods in their classrooms, 
particularly if they lack the training. 
Inquiry-based model can assist teachers in preparing their lessons and catering for all their learners’ diverse 
needs. Through this model, teachers can prepare their learners for the lesson through prepared questions that will 
motivate the learners to ‘inquire’ and ‘seek for the truth’. Inquiry-based learning (IBL) has the learners’ questions, 
ideas and reflections at the centre of the learners’ learning experiences. It has the Confucian motto “Tell me and I 
forget, show me and I remember, involve me and I understand” at the heart of its procedure. Through inquiry, 
learners move away from accumulating data and more toward acquiring useful applicable knowledge (Taylor & 
Bilbrey, 2012). This renders learners 21st Century citizens who are critical thinkers and problem solvers.  
 At LWIS- City International School, Downtown (LWIS-CIS, DT), a K-12 school in Lebanon, differentiated 
instruction is used with inquiry-based model as the main model to build the lesson plans on. In senior school, 
learners attend classes based on their levels of proficiency. For example, English and Mathematics subjects have 5 
different levels in Grade 10. The grade 10 learners taking part in this study belong to the advanced level group 
(ENG 105) and the basic level group (ENG 101); that is, ENG 105 learners have advanced linguistic abilities while 
ENG 101 learners lack the skills of English proficiency. Inquiry-based model has been the instructional tool for 
learners since the beginning of the scholastic year, which started in September 2015. 
1.1. Purpose of the Study 
This study aims at presenting the experience of two instructors in the English Department at LWIS-CiS, DT in 
implementing inquiry-based method in their literature classrooms. It investigates the effectiveness of inquiry-based 
model in improving the English literature and language performance of the learners.  
1.2. Research Questions: 
  This research aims at investigating the effectiveness of inquiry-based method in the literature classrooms. In 
considering this aim, the following sub-questions have been addressed: 
9 R1: Will implementing inquiry-based method in ENG 105 and 101 at LWIS-CiS, DT improve the learners’ 
performances and achievements? 
9 R2: Will the level of the learners’ proficiency affect the effectiveness of the inquiry-based model: that is 
will ENG 105 learners benefit more from the use of the model than would ENG 101 learners? 
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2. Literature Review 
In the past decade the rapidly growing world trend has been toward modifying educational styles and spreading 
international mindedness. The need to communicate is instinctive. The development of language is fundamental to 
that need to communicate; it supports and enhances learners’ thinking and understanding. Inquiry is described as, a 
means to seek truth, information or knowledge by questioning. This means that learners research a certain topic that 
is created through a series of questions. Learners who actively participate in inquiry, learn much better than if the 
teacher were lecturing to them.  
Language permeates the world in which we live as it plays a vital role in the construction of meaning (Colwell, 
2010). Since language empowers the learner and provides an intellectual framework to support conceptual 
development and critical thinking, learning through inquiry has emerged as a means to allow smoother and more 
effective communication. Teaching language through inquiry is becoming more prevalent (Making the PYP 
Happen, International Baccalaureate, 2009). Many schools appreciate that inquiry teaching creates favorable 
situations for expansion of literacy as well as early development in acquiring language skills. Inquiry is not solely 
developing questions, but also analyzing how these questions impact the world around. This of course, is 
accomplished through the learners’ active participation in their own learning. They not only learn how to learn but 
also how they can affect the world around them. 
Learner’s metacognitive skills may be developed through inquiry (Wells, 1999). Instead of memorizing material 
and reiterating it on a test, they have to develop skills for researching, thinking abstractly, organizing, questioning 
and reflecting. These fundamental skills are relevant to all regions of their life thus helping them in their school, 
personal work as well as social life. More importantly is the notion that inquiry likewise combines the learner’s 
social environment with the curriculum (Beach, R., & Myers, J. 2001). 
Teaching language through inquiry is also viewed as "Pursuing significant questions through using questions and 
ways of researching from a range of knowledge systems" (Wells, 1999, p. 264). This definition focuses on inquiry's 
ability to connect the learner’s knowledge to the curriculum and research. Therefore, inquiry connects the known 
knowledge to the unknown. Wells (1999) explains that by connecting the students' social world with what they are 
learning helps them understand the unknown. How you engage in language  inquiry will depend on the age, abilities, 
and interests of learners, the amount of time available, other resources available, how it needs to be structured for a 
specific classroom, and the desired outcomes, products, and learning. Language inquiry attempts to get to the 
"essence" of the specific curricular outcomes, allowing students to have choice in the topics they examine, the 
process they undertake, and how they represent their learning and new understandings (Beach, R., & Myers, J. 
2001). By using a broad-based, open-ended "essential question," teachers allow for different methods to be used by 
different individuals or groups as they attack their query. Thus, it is not just the learners’ world that educators are 
concerned with, but also the linguistic and cultural world. This is accomplished through learners being active 
participants in their learning. As a result, Sadler (1989) remarks that students begin to not only learn how to learn 
but also how they can impact the world around them. 
Language is fundamental to learning and permeates the entire inquiry-based schools. By learning language as 
well as learning about and through language, students nurture an appreciation of the richness of language and a love 
of literature. It is intended that teaching inquiry-based language will address the needs of all learners of language in 
inquiry-based schools. The teaching of language identifies the major expectations considered essential in schools. 
These expectations are arranged into three main strands: oral communication, written communication and visual 
communication. These communication strands are organized into sub-strands which include listening, speaking, 
reading, writing, viewing and presenting. Each of the sub-strands is addressed separately, although in practice they 
are interactive and interrelated elements of the program (Beach, R., & Myers, J. 2001). 
Inquiry experiences can provide valuable opportunities for students to improve their understanding of both 
language content and scientific practices. Students would collaborate to create new knowledge while learning 
simultaneously how to “think critically and creatively through inquiry, reflection, exploration, experimentation, and 
trier and error” (Alberta Education, 2010, p. 19). However, the implementation of inquiry learning in classrooms 
presents a number of significant challenges. Some schools have been exploring these challenges through a program 
of research on the use of scientific visualization technologies as well as inquiry based classrooms to support inquiry-
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based learning in different subjects (Alberta Education, 2010). All this leads to the realization that the processes of 
metacognition become a major piece of the puzzle of education, where students learn how to learn and evaluate their 
process and results. As in real life, they will be working with challenges and questions that do not have a definite or 
easy answer, forcing them to develop and modify a procedure for their search for explanations and solutions for 
their problem. The development of these types of skills will assist students in dealing with problems in everyday life 
and prepare them for lifelong learning, further studies, and the future world outside of school.  
“From the cradle to the grave, we are all learners; nor will our education cease till the day we die”. Eleanor 
Roosevelt authored this well-known adage. At this note, and specifically this note, this research comes to a close as 
an explicit invitation for pundits and researchers in the field of education to adopt a more “cosmopolitan” “global” 
mindset vis a vis their methods of instruction. This being said, educators in all sectors of academia-be it at the school 
level or at the university level need to underscore the importance of cultural acceptance and tolerance thus inducing 
intellectual enrichment-be it culturally, geo-politically, socially and ethno-racially; this in turn would be obtained 
through critical thinking and structured inquiry strategies. Where current research seems to underscore the 
importance of structured inquiry in the sciences (Taylor and Billbery, 2012) not enough studies seem to highlight 
this in the fields of literature and the arts. Indeed, there is a dire need for studies and methodological research 
practices to adopt structured inquiry and critical analysis in the literature and language classroom in order to 
promote proficiency and mastery in both the linguistic and literary aspects of the language classroom. Thus, 
linguistic and literary functionality is not only obtained, but enjoyed and fully fathomed as well as the 
accompanying aesthetics associated with them. Promoting critical thinking and structured inquiry in the 
language/literature classroom not only gears future generations with more a professional, analytical exchange, but it 
also lays the fundamental foundations of a solid future to come. 
3. Method 
     
The study investigated the efficiency of IBM in improving learners’ performance in English language and literature 
classes.
3.1. Design 
This study is an action research that is “a disciplined process of inquiry conducted by and for those taking the 
action. The primary reason for engaging in action research is to assist the “actor” in improving and/or refining his or 
her actions” (Sagor, 2000, Chapter 1). Action research studies are important for researchers because their focus is 
usually determined by the researchers who utilize the findings for their own improvement.  
3.2. Participants 
The participants of the study are Grade 10 (101 & 105) learners at LWIS-CiS, DT who amount to 22 learners. 
ENG 101 are 13 while 105 are 9.  
      Table 1. Participants 
Level  Females  Males  Av 50-59 Av 60-69 Av 70-79 Av 80-89 
ENG 101 5 8 8 4 1 0 
ENG 105 8 1 0 0 5 4 
3.3. Instruments  
To collect data, summative tests in literature and writing were administered for terms 1 and 2. The tests’ content 
covered the literature and writing units completed in class. Moreover, designed and structured projects were also 
included. 
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3.4. Procedures and Data Collection 
The summative tests took place in both terms 1 and 2. In term one, the participants sat for the summative tests in 
October and November and the final term test took place in December. In term two, the summative tests took place 
in January and February, with the term final taken in March. As for the projects grades, after each unit, an 
assignment was scheduled for level 5 learners, thus amounting to five different projects per term; level 1, on the 
other hand, had one project per semester.   
4. Results  
After each literature and writing selection, a summative test was given and then corrected. Grades were noted 
and recorded using excel spreadsheet.  
      Table 2. Results 
Level Av Summ.T1 Av Summ. T2 Av Proj. T1 Av Proj T2 Av Term 1 Av Term 2 
ENG 101 58 50 88 70 55 60 
ENG 105 75 75 75 85 75.5 80.25 
4.1. Research Question 1 
As Table 2 reveals, the learners’ performances improved by 7%, which supports the literature that IBM improves 
learners’ achievement levels. 
In level 1, the term average was 55/100 and became 60 in Term 2. Although the summative average decreased 
from 58/100to 50/100, the overall performance of ENG 101 learners improved. This finding is the result of the 
learners’ progress in the other skills that are included in the final term exam. IBM improved the participants’ 
achievement in vocabulary and grammar. This change increased the total average of the learners.  
In level 5. Term 1 average was 75.5/100 and became 80.25/100 in Term 2. The summative averages did not 
change in both term and remained 75/100. However, this result could be attributed to the fact that two of the nine 
participants scored low in the summative tests because they were facing ‘personal issues’ as they explained. This in 
return lowered the average of the class. The performances of the other seven learners, on the other hand, had 
improved. Following IBM as the method of instruction and learning has enhanced the participants’ performances, 
particularly in their projects. In level 5, the projects require a high level of critical thinking. With IBM, the learners’ 
critical thinking abilities increased. Having come from Grade 9 the previous year, the participants were not trained 
in complex and highly critical activities.  This fact reflected in their performance in Term one when the project 
average was just 75. With the use of IBM, their critical thinking abilities increased, thus increasing the project 
average by 13.3%. 
4.2. Research Question 2 
Table 2 further reveals that IBM improved learners’ performances regardless of their level of English proficiency. 
All participants, whether level 1 or 5, benefited from following the method. The lack of English language ability 
was not a hindrance.  
5. Limitations 
Four major limitations face the study. The first of which is the fact that the participants are the researchers’ own 
learners and were chosen for their convenience. Moreover, the sample number is small, only 22 participants which 
does not qualify the findings for generalization. To generalize results, the number pf participants should be 
representative of the population, and for this to happen, the sample should be random, stratified or cluster and not 
conveniently chosen (Radhakrishna, 2008). Another limitation is the time period in which the study was conducted; 
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the study took place between October 2015 and March 2016 which is relatively short. And finally, the design and 
percentage grade of the projects assigned require unified structure.  
6. Conclusion and recommendations  
The study revealed that using Inquiry-based model as means of instruction improved the learners’ achievement 
and results. Learners enjoyed their lessons and performing their complex and demanding projects. IBM should 
therefore be adopted as the method of teaching in all English literature and language classes. However, it is 
recommended that the study should be extended to next year and should include all the levels, from level 1 through 5.  
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